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A report on the diversity profile of music students – gender and disability
_____________________________________________________
Introduction

In 2006 the Music CETL commissioned a project to look at the particular issues faced by disabled students of music. It was later decided to include gender so that course leaders might find out more about these perspectives of inclusivity in  music. This report is part of that project and it aims to provide a profile of music students in higher education in the UK. It will provide a point of comparison for individual institutions to monitor the diversity of students in music education and a context and rationale for qualitative research. 

The music data has been provided by HESA (The Higher Education Statistical Agency co). It is based on the Student Records of UK domiciled 1st year students for 2005/06. HESA rounds all data to the nearest 0 or 5. The calculations of percentages of disabled students have been based on the number of students whose disability status was known. The data for all subjects is based on on-line statistics from the HESA website (www.hesa.ac.uk). 
Gender

Chart 1
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Source: HESA student records 2005/06
Main findings

· Women were more likely than men to participate at most levels of study across all academic disciplines in higher education.
· The most significant difference in participation by gender was on Other Postgraduate provision which includes PGCE courses (66% female students compared with 34% male students.)
· The only level of study where women were less likely to participate was on postgraduate research degree programmes (47.6% female students in comparison with 52.4% male students)
Chart 2
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Source: HESA student records 2005/06
Main findings
· Women were significantly less likely than men to enter undergraduate study 
     in music (41.5% female students in comparison with 58.5%).
· Only about one third of music students on research degrees are women (36.3% women compared with 63.7% men).
· Women participate in Other Postgraduate music courses significantly more than men (58.6% compared with 41.4%).
Chart 3
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Source: HESA student records 2005/06
Main findings - gender
· Women were less likely to enter music courses in higher education when compared with the gender profile for all academic disciplines.
· There are fewer women at all levels of study in music when compared with the profile for all subjects.
· The least significant difference in female participation was on Other Postgraduate courses; this category comprises mainly PGCE students.

· The under-representation of women on higher education courses in music was particularly significant at undergraduate level and on postgraduate research degree programmes in comparison with other subjects.

· Nationally women enter higher education in significantly greater proportion than men when all subject areas are compared. 
Disability

The numbers of disabled students entering higher education has grown considerably in the last ten years. There are several drivers for this increase: the improved accessibility and awareness of the sector; national initiatives funded by HEFCE to disseminate disability issues and to place them prominently on the agenda in universities; legislation which brought education under the umbrella of the Disability Discrimination Act; funding which underpins support for disabled students. 
Chart 4
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Source: HESA student records 2005/06

Main findings

· In all subjects almost 8% of students who entered universities as undergraduates were disabled.

· There were significantly fewer disabled people on Other Postgraduate courses which comprise mainly PGCE provision (4.6% of students were disabled).

· Greater proportions of disabled graduates progressed on to taught postgraduate courses and research degree programmes (6.3% and 6%).
Chart 5
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Source: HESA student records 2005/06
· 9% of students who started undergraduate courses in music were disabled.
· The proportion of disabled music graduates who continued in higher education was greater than the proportion of disabled music undergraduates (9.6% on Taught Masters, 9.8% on Other Postgraduate courses and 11.2% on Postgraduate Research).
Chart 6
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Source: HESA student records 2005/06
Main findings
· There were proportionately more disabled students at all levels of study in music than in all subjects.

· The proportion of disabled music students at postgraduate level was significantly higher than in other subjects (9.6% compared with 6.3% on Taught Postgraduate courses; 9.8% compared with 4.6% on Other Postgraduate courses, mainly PGCE; 11.2% compared with 6% on Research Degree programmes).
· Disabled music graduates are more likely than disabled graduates in other subjects to progress on to postgraduate study in music, including PGCEs.

Nature of disability
Chart 7 on the following page shows the proportion of disabled students by their disability and compares the nature of students’ disabilities/impairments for all subjects and for music. 
The terms used correspond to those used for reporting purposes by the universities to HESA and the numbers include those who receive DSA (Disabled Students’ Allowances) and those entrants to higher education who have disclosed a disability. 
Universities receive funding for each disabled student and eligible students receive funding through the DSA to meet their learning support requirements e.g. dyslexia support tuition; assistive technology; a BSL/English interpreter.
Chart 7
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Source: HESA student records 2005/06
Main findings – nature of disability

· Disabled students were most likely to have dyslexia. Music students were marginally more likely to have dyslexia (44.5% of music students compared with 43.1% in all subjects).

· The proportion of disabled music students who were blind was higher than in all subjects (4% compared with 2.6%).
· Disabled music students were less likely to be D/deaf than in all subjects (3.2% compared with 5.3%). However the proportion of disabled music students who are D/deaf is almost as great as those who are blind/partially sighted.

· The proportion of disabled music students with mental health difficulties was almost the same as the profile for students in all subjects (5.3% compared with 5.2%).
· Disabled music students were more likely to have unseen disabilities than those in all subjects (21.8% compared with 17.9%).

· Disabled music students were half as likely to be wheelchair users/have mobility difficulties as disabled students in all subjects (2% compared with 4.3%)
· Disabled music students were less likely to have multiple disabilities than disabled students in all academic disciplines (4.3% compared with 8.5%).
· The proportion of students in all subjects and in music who have autistic spectrum disorders is very small, although slightly higher in music.

Conclusions
The profile of music students is different from other subjects in several significant respects. Music students are predominantly male at all levels of study except for PGCE courses. This suggests there could be progression issues where female music graduates are entering teacher training in much greater proportions than their male peers. 
The comparatively low percentage of female music students at all other levels of study contradicts the national profile in other subjects where women outnumbered men in higher education. Are women fairly represented in your department? Is there anything that might stop women entering music provision and succeeding at your institution?
The proportion of disabled students who entered music courses in higher education was significantly higher than in all subjects. This was particularly noticeable at postgraduate level. There is something tangible to celebrate in the strong representation of disabled people in music across the sector. But at the same time both these aspects have implications for teaching and learning. Is the music curriculum accessible? Is the teaching of music inclusive? Are staff and non-disabled students confident and at ease with disabled students? Do subject specialists support disabled students and effectively enable them to reach personal career goals? Do all staff know how to anticipate the requirements of disabled students?
It is hoped that this brief quantitative study will encourage music staff to examine the diversity of their students within their departments and to reflect on the inclusivity of their practice, policies and procedures. It is highly likely that you will teach a disabled music student tomorrow – although you may not know that they are disabled. They may have a great many additional learning needs or they may have none. Is everything in place to make sure that we select, teach and support all students with equity?

A qualitative study with staff and student perspectives will follow this report which may answer some of these questions. If you would like to contribute to that study, please contact the writer of this report who would welcome your input.
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